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	Unit Overview
Unit of Study:  Emergent Reading: Looking Closely at Familiar Texts

	Focus Teaching Points
	· Making decisions about how to read books

· Reading the pictures carefully to remember what the characters are doing, thinking, and saying on a page

· Reading with the characters’ feelings in mind

· Thinking, reading, and talking about books in long-term partnerships

· Monitoring for meaning using pictures and words we know

· Retelling stories with partners
· Dramatizing favorite scenes/stories with partners 

· Using familiar texts to help us learn letters, sounds, and words

· Marking important parts of books, adding labels and words on Post-its as reminders for what is happening in the book

· Using Post-its to remember what is happening in the book and to talk with partners

· Noticing our thoughts as readers and telling partners about them

	Key CCSS Standards
	Reading Standards for Literature (RL)

· 1, 2, 3, 4, 5, 6, 7, 10

Reading Standards for Informational Text (RI)

· 3, 4, 5, 6, 7, 8, 9, 10

Reading Standards:  Foundational Skills (RF)

· 1a-d, 2, 2d, 3, 3a, 3c, 4

Speaking and Listening Standards (SL)

· 1, 2, 3, 4, 5, 6

Language Standards (L)

· 1, 2, 2c, 2d, 4, 4a, 4c, 5c, 5d, 6

	Bends in the Road
	· Readers reread and look closely at books they know well to make their reading sound like a story
· Readers reread and write words to look closely and notice more in the story

· Readers invent fun things to do with books they know really well and have studied closely

	Recommended Professional Resource to Guide Instruction
	· “Emergent Reading: Looking Closely at Familiar Texts” from If . . . Then . . . Curriculum: Assessment-Based Instruction from the Units of Study for Teaching Reading
· This unit can only be accessed through the heinemann.com website. You probably have already created your account; if not, have your We Are Readers book available to help you download the resource.  From there, click on the If-Then Curriculum link, then the blue Emergent Reading: Looking Closely at Familiar Texts link to access the full unit.

	Suggested Mentor Texts
	This unit will rely on both picture books and shared reading texts to teach students as readers.  You will find a document with suggested mentor texts on the Mentor Text page of this unit on the Literacy Coach website. In addition, the following suggestions are also texts that can be read and reread to support students in rereading emergent story books (possible “star” books), which you may have also used in the first unit: 
· Caps for Sale

· The Snowy Day

· Corduroy

· Mike Mulligan and His Steam Shovel

· The Three Billy Goats Gruff

· The Carrot

See pages 5 and 6 for more suggestions.

	Tips for the Unit
	· This unit continues the work from Unit 1 in supporting students’ emergent readings of familiar storybooks, and also extends their ability to approximate reading texts that are familiar from shared reading and interactive writing.  Unit 2, Super Powers, will emphasize conventional reading strategies, so this unit is a transition between Unit 1 and Unit 2.  See the anchor chart on p. 9 to remind students about what they know from Unit 1.

· If you have not already structured your reading workshop to include time for independent reading and partner reading during each workshop, do so at the beginning of this unit.  You will want to set up long-term partners, so students have the same partner each day for the length of the unit.  Following the minilesson, students should sit back-to-back with their partner to read independently. This will allow for a smooth transition to partner reading, at which time they simply need to turn slightly to sit next to their partner for partner reading.  You may want to use simple signs to indicate the type of reading time that it is.  This practice is most likely familiar to your students from Unit 1.
· Partnerships can be social pairings (students who work well together) or based on partners who can support each other as readers.  Those students who are (or are close to) reading conventionally should be paired together.  While you do not want to set up a teacher/tutor partnership, you could have a student who is slightly stronger in one area (such as talking about books) that would support the development of that skill in another.  See page 8 of the unit for suggestions.
· You will want to incorporate plenty of modeling of reading in different ways during this unit (point under the words of a familiar poem or rhyme with one-to-one match, use narrative language in the rereading of a familiar storybook – rather than voice-to-print match with the text). 
The following tips from the launching unit are important to this unit as well:
· Keep in mind that other essential components of Balanced Literacy (e.g. Reading Aloud, Shared Reading, Phonemic Awareness, Word Work) take place in addition to the time set aside for Reading Workshop.  If you are new to the Reading Workshop or the grade, seek out your Literacy Coach or building CTL on how to develop a schedule that incorporates all of these pieces and works for you. It can be tricky at first!
· Immerse children in read-alouds and shared reading that simultaneously build community, interest and purpose in reading a variety of types of texts.  See pages 5 and 6 for more on the types of texts that support students’ independent reading during this unit.
· Regular and frequent read alouds are also crucial to this unit.  While sometimes, the read aloud will be an enjoyable experience of a new book, you will also want to regularly read aloud “emergent story books” (Sulzby) beginning on the first day of school.  These books are rich, lively, plot-driven stories that often contain a repeating refrain or line and detailed illustrations children can use to support their reading.  Elizabeth Sulzby suggests rereading these texts aloud about five times over the course of many days (probably within two weeks, alternating titles) to familiarize students enough with the texts to support independent “readings.” Once you have read a particular title several times, place copies of these “star” books in a bin in the library or across tabletop bins for students to read.  This practice should feel familiar from Unit 1, We Are Readers.
· Shared reading is one of the most important components to teaching kindergartners to read.  Daily experiences with enlarged text (poems, songs, books with single lines of early level text) allows the teacher to model the reading process and scaffold early readers with a familiar text that has been read many times. 

	Classroom Library
	· A variety of baskets labeled with contents, such as books on a topic, books by an author, books of a genre, alphabet books, favorite storybooks with which they are very familiar (“star” or “favorite” books); see pages 6 – 7 in the unit

	Materials and Resources
	· Read-alouds that inspire rich conversations (see pages 5 and 6)
· Enlarged poems, songs, or books for shared reading (see pages 5 and 6)
· Book bins/bags for each partnership or for 2 – 3 partnerships to share.  The bins should contain books students can read independently in some way, either by retelling in narrative language or reading word by word: familiar poems, stories that have been read aloud several times, wordless picture books, alphabet books, nonfiction texts containing interesting illustrations, small copies of shared reading texts (see pages 6 – 7 in the unit)
· Charts related to routines and expectations for Reading Workshop, particularly expectations related to independent reading and partner conversations, developed with students during minilessons

	Assessment
	· Record notes about students’ thinking.  
· Note students’ emergent reading behaviors on the Emergent Reading Checklist found either on the Literacy Coach website or at heinemann.com under the resources for this unit.
· Record notes about students’ demonstration of letter and word knowledge during this unit, using checklists to gather this information.

	Celebrations
	Invite students to share their partner work with other partners in the class or from another kindergarten class:
· Invite students to reflect on all they have learned as readers during the past month and the work within the partnerships.  A shared chart listing reflections or just an oral sharing in a circle is a wonderful way to facilitate reflection. 

· Partners can share a favorite dramatization with the class or other partners.

· Invite other kindergartners into the classroom, and have a partnership from one class share a favorite scene with a partnership from another class.
· You may decide to record students (either audio or video) reading their best emergent storybook.  See “Celebration” on the last page of the unit for more information about this celebration idea.



