	Unit Overview
Unit of Study: Reading Hard Words and Tricky Parts of Books

	Focus Teaching Points
	· Using all the strategies we know to read new and harder books

· Using what is happening in the whole story to figure out tricky words

· Rereading when something doesn’t make sense and trying a different strategy

· Using what we know about other words we know to figure out new words

· Using what we know about letters and patterns from word study to read books

· Thinking about what’s happening in the story to figure out tricky parts

· Looking all the way through words to figure out new words

· Using more than one strategy when a part of the book is confusing

· Rereading for different purposes

· Retelling after reading

· Working with partners to read and reread

· Thinking about the story and how the words will go before reading the words

	Key CCSS Standards
	Reading Standards for Literature (RL)

· 1, 2, 3, 4, 5, 6, 7, 10

Reading Standards for Informational Text (RI)

· 4, 5, 6, 7, 8, 9, 10

Reading Standards:  Foundational Skills (RF)

· 1a-d, 2, 2d, 3, 3a, 3c, 4

Speaking and Listening Standards (SL)

· 1, 2, 3, 4, 5, 6

Language Standards (L)

· 1, 2, 2c, 2d, 4, 4a, 4c, 5c, 5d, 6

	Bends in the Road
	· Thinking about the story and how the book sounds to figure out words
· Becoming flexible problem solvers

· Making reading sound great by rereading for many purposes

	Recommended Professional Resource to Guide Instruction
	· “Readers are Resourceful: Tackling Hard Words and Tricky Parts of Books (pages 25-46),” from If. . . Then . . Curriculum Grades K-2 from the Units of Study for Teaching Reading, Grade K (Calkins, 2015).

or

· “Unit 7: Readers Are Brave and Resourceful When We Encounter Hard Words and Tricky Parts in our Book” from A Curricular Plan for the Reading Workshop, Grade K (e-doc)

 

	Suggested Mentor Texts
	· Mentor texts in this unit are enlarged texts that all children can see and “read along” where able.  These mentor texts are ones to return to again and again to facilitate fluency, sight word recognition, one-to-one match and enjoyment as children build a store of books they can read with confidence.
· You will also want to include new mentor texts that allow you to model strategy use with words that are not yet known by the children.   
· We also encourage you to look to the e-books available in Storia as options for mentor texts since these can be projected and enlarged for shared reading.  

	Tips for the Unit
	· This overview (with referenced pages) is based on the unit entitled “Readers are Resourceful: Tackling Hard Words and Tricky Parts of Books,” from the If. . .Then. . .Curriculum; however, you will notice that the teaching points and the trajectory of this unit are largely the same as the e-doc.  Feel free to use that professional resource instead if you prefer.  

· For above grade-level readers reading at levels E, F, G, you may also decide to teach within a strategy group, taking teaching points from the unit entitled, “Word Detectives Use All They Know to Read Words,” from the If. . Then. . Curriculum.
· In the first bend, you will help your students stretch beyond the cues on which they most often rely (i.e. visual cues) and aim to help them develop more confidence and independence with meaning and syntax/structure cues.  See pages 30-34 for a description of the goals and practices during this bend.

· In the second bend, students learn to persist with tricky words--moving from trying one strategy (after which readers might give up if the strategy is not successful) to trying multiple word-solving strategies to solve an unfamiliar word.  See pages 35-39 for a description of the goals and practices during this bend.

· In the final bend, children learn many purposes and approaches for rereading.  They will, independently and in partnerships, make plans for rereading as they move from book to book. See pages 40-43 for a description of the goals and practices during this bend.

· Partnerships continue to be an impact structure during this unit.  While partners are usually paired by similar reading levels, you may opt instead to place students who are in transition between levels in a “level-up” partnership.  For example, children who read at an A/B level could be paired with a solid C reader (for part of the time). When such partnerships meet, they can read C books chorally or echo read.  For other suggestions on partnerships, see the bottom of page 28.

· Continue to make time for reading aloud and shared reading into your literacy block.  During read-alouds, you will continue to focus on the meaning of the text as you have all year.  During shared reading, children have an opportunity to orchestrate all of the strategies they will be learning across the unit.  In mini-lessons, they are introduced to one strategy at a time; in shared reading they practice many strategies at once--just as they need to do when they are independent.  Finally, remember that whatever book you choose for shared reading, make sure it is one rich enough with opportunities to practice many of these skills together since you will be returning to it multiple times for rereading.

· For a sequence of teaching points across each bend, see pages 44-46.
· Be sure to check out the additional resources for this unit from Heinemann found under Teaching Resources. 

	Classroom Library
	· Continue to provide opportunities for your children to read a mix of fiction, nonfiction and other text types such as pattern books or rhyming books.  Your classroom library will include books by level, but also by author, topics, text types and series.  

· Book bags will help to sustain independent reading.  Ten to twelve books is an ideal number of just-right books for students in levels A-G to last for the week.  This number will also allow for sufficient rereading.  You will also want to include in the bags several more challenging books. It is with these books during conferences that you can provide scaffolding as children practice applying their word-solving strategies.

	Materials and Resources
	· Read-alouds that inspire rich conversations
· Enlarged poems, songs, or books for shared reading
· Book bins/bags for each partnership or for 2 – 3 partnerships to share.  
· Charts related to routines and expectations for Reading Workshop, particularly expectations related to independent reading and partner conversations, developed with students during minilessons

	Assessment
	· Progress monitoring (and specifically running records) will continue to drive your instruction during this unit, a unit found in between formal benchmark periods.  You will find that listening to your children read at different levels of text complexity will also yield different kinds of information. When you listen to a child read a text at his/her instructional level--and even sometimes at a frustration level--you will be able to note the degree to which h/she actively and independently problem-solves and uses strategies to read, cross-check and self-correct unfamiliar words.

· Another important source of information about children’s developing knowledge of challenging words is in their writing.  Notice the degree to which children are applying phonics knowledge and high frequency words into their writing.  Reading and writing skills support one another and your students will benefit from continued connections between the two.

	Celebrations
	· Invite students to share their partner work with other partners in the class or from another kindergarten class.
· For additional suggestions, see page 43.
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