Updated October 2016

	Kindergarten

Unit Overview
Super Powers: Reading with Print Strategies and Sight Word Power

	Focus Teaching Points
	Readers have super powers to look, point, and read everything they can!

· Pointing under each word to read what it actually says
· Matching the number of words read with the number of times pointing

· Tapping once for every word

· Using snap words to stay on track with pointing

· Reading with partners to check pointing power

· Putting powers together: using pictures to help predict and read unfamiliar words

· Learning words and practicing them to create snap words

· Trying one power, then another when stuck
· Reading with smooth voices to bring books to life
· Using pattern words to help read smoothly
· Using end punctuation to determine when to stop and what voice to use when reading

· Using voices in different ways to show understanding of the book; matching tone to the feelings in the book
· Talking about books to bring them to life
· Retelling books to help them remember all the parts

· Sharing the gift of reading by reading to others

	Key CCSS Standards
	Reading Standards for Literature (RL)

· 1, 2, 3, 4, 5, 6, 7, 10

Reading Standards for Informational Text (RI)

· 4, 5, 6, 7, 8, 9, 10

Reading Standards:  Foundational Skills (RF)

· 1a-d, 2, 2d, 3, 3a, 3c, 4

Speaking and Listening Standards (SL)

· 1, 2, 3, 4, 5, 6

Language Standards (L)

· 1, 2, 2c, 2d, 4, 4a, 4c, 5c, 5d, 6

	Bends in the Road
	· Using super powers to look and point, and then read everything
· Taking on even the hardest words

· Bringing books to life

	Recommended Professional Resource to Guide Instruction
	· Super Powers: Reading with Print Strategies and Sight Word Power, Unit 2  by Lucy Calkins, Amanda Hartman, and Elizabeth Dunford Franco from the Units of Study for Teaching Reading, Grade K, 2015
· See resources to support this unit under heinemann.com.

	Suggested Mentor Texts
	· So Much by Trish Cooke
· Other read aloud texts that have rich vocabulary and more complex storylines than students’ independent reading
· Brown Bear, Brown Bear, What Do You See?  By Bill Martin, Jr. and Eric Carle
· Mentor texts in this unit are enlarged texts that all children can see and “read along” where able.  These mentor texts are ones to return to again and again to facilitate fluency, sight word recognition, one-to-one match and enjoyment as children build a store of books they can read with confidence.
· You will also want to include new mentor texts that allow you to model strategy use with words that are not yet known by the children.   

	Tips for the Unit
	· See the read aloud section on page 102 and the shared reading section on page 109 for instructional recommendations to support your reading workshop lessons.
· This is a favorite unit in kindergarten!  Students love the super powers and engage in the challenge to use them for actual reading.  It is in this unit that students receive their individual book bags to really personalize the work of the unit.

· We highly recommend that you read the first brief section entitled, “An Orientation to the Unit” to understand the goals and expectations for this unit and to get a sense of the unit as a whole (see pages vi – xv).

· This unit ramps up reading instruction by letting children know that while they have been reading from day one of kindergarten, in this unit they will develop super powers to read the words on the page.  This means that you will continue to embrace the many ways in which children engage in reading (such as returning to the emergent storybooks where they can retell using their “storytelling voice” and to nonfiction books where they can learn information from the pictures).    
· While they are not required or necessary, special tools always support engagement.  The unit provides a link to special finger flashlights that you can order for “pointer power” (http://www.amazon.com/40-Super-Bright-Finger-Flashlights/dp/B0018LAGZY). Of course, there are other materials that can be used to support students in one-to-one matching in their own independent books, such as tongue depressors, chopsticks with a brightly painted tip, or some other special pointer as long as it is thin and small enough to point under the small words of their books.
· As you prepare to model word-level strategies, you will need to consider which enlarged texts to use during your mini-lesson and shared reading: poems; big books; products of interactive writing, books from Storia projected on the board.  It is key that children are able to see the words as you model one-to-one match and as you introduce strategies for identifying the words in context.  
· You will also want to have lots of small copies of shared texts so that children have high success in reading books with which they are familiar.  These are small copies of those texts you have read multiple times in shared reading-- nursery rhymes, books such as Brown Bear, Brown Bear, Mrs. Washy Washy etc. Also, if retyping poems, be sure to double space between words and leave double line spaces to allow room for kindergarten fingers pointing to each word.  You may find the Words Their Way poetry book a great resource for these poems as well. 
· As you begin to focus more intently on letter-sound correspondence, provide lots of opportunities for children to practice these skills in the context of words that have meaning to the children.  For example, if you do not already have Class Names chart or word wall, start today! In our experience, children are more likely to remember that L makes the sound of /l/ in Luke’s name, more than they will remember L for lion.  You can then make a mini-version of this chart to hang off of the easel for easy reference during interactive writing.
· Help children develop strategies to find anchor words and notice how specific words reoccur again and again in a story such as the word “seed” in The Carrot Seed.  Also help children notice how high frequency words (such as I and like) serve as a glue between the other words in a sentence. 
· Finally, keep in mind the three cueing systems as you prompt children.  The goal is flexible use as they learn to think about the visual cues, the syntax and the meaning of the text they are reading. 
· If you have not already structured your reading workshop to include time for independent reading and partner reading during each workshop, do so at the beginning of this unit.  You will want to set up long-term partners, so students have the same partner each day for the length of the unit.  Following the minilesson, students should sit back-to-back with their partner to read independently. This will allow for a smooth transition to partner reading, at which time they simply need to turn slightly to sit next to their partner for partner reading.  You may want to use simple signs to indicate the type of reading time that it is.
· You will also want to continue to incorporate plenty of modeling of reading in different ways during this unit (point under the words of a familiar poem or rhyme with one-to-one match, use narrative language in the rereading of a familiar storybook – rather than voice-to-print match with the text). 
· Reading and writing support one another.  A strong writing workshop with consistent opportunities for children to practice writing “all of the sounds you hear” in the context of writing stories will help solidify letter-sound correspondence. 

· Interactive writing is a powerful component of balanced literacy instruction that allows for the integration of instruction throughout the day from word study, reading workshop, and writing workshop.  This is incorporated in the Share portion of some lessons, and we encourage you to regularly schedule a time specifically for interactive writing several times each week, if not daily. These texts also become texts students are able to read, using all their super powers.  See page xii for more information on this, under “Getting Ready.”

	Classroom Library
	· Continue to have a variety of books in the class library with added bins for just-right books that children can decode

	Materials and Resources
	· Read-alouds that inspire rich conversations
· Enlarged poems, songs, or books for shared reading
· Book bins/bags for each partnership or for 2 – 3 partnerships to share.  The bins should contain books students can read independently in some way: retelling in narrative language or reading word by word: beginning readers (plenty of A and B books as appropriate); familiar poems, stories that have been read aloud several times, wordless picture books, alphabet books, nonfiction texts containing interesting illustrations, small copies of shared reading texts; see pages xii - xiii for more information on the texts to collect for these bins
· Individual book bags that will be gradually introduced in Bend I, beginning with those students who are beginning to read conventionally (see page xiii for more information)
· Charts related to routines and expectations for Reading Workshop, particularly expectations related to independent reading and partner conversations, developed with students during minilessons

	Assessment
	· Record notes about students’ thinking and conventional reading behaviors.  
· Note students’ emergent reading behaviors on the Emergent Reading Checklist..
· Record notes about students’ demonstration of letter and word knowledge during this unit, using checklists to gather this information.

	Celebrations
	Invite students to give the gift of reading to someone special:
· Invite students to choose a book he or she loves and to choose the person who will receive the gift: their mom, their sister, the teacher who supervises at recess, the principal.  People have been reading to them their whole lives and now they can give that gift of reading to others!
· See page 95 for more on giving the gift of reading!



