	Unit Overview
Using Patterns in Books to Help Us Read and Talk about Books

	Focus Teaching Points
	· Getting ready to read by thinking about how the books we know well will go

· Reading with voice-to-print match, using a familiar text pattern, illustrations and the sound of the text

· Finding the patterns in books

· Noticing pattern changes

· Using strategies to figure out tricky words and parts in books

· Rereading books in a way that sounds better and better

· Reading with partners in different ways to make the books come alive

· Noticing the parts of books that go together to understand what the book is about

· Using what the book is all about to make predictions

· Talking with partners about the patterns in books and asking questions about each other’s books

	Key CCSS Standards
	Reading Standards for Literature (RL)

· 1, 2, 3, 4, 5, 6, 7, 10

Reading Standards for Informational Text (RI)

· 4, 5, 6, 7, 8, 9, 10

Reading Standards:  Foundational Skills (RF)

· 1a-d, 2, 2d, 3, 3a, 3c, 4

Speaking and Listening Standards (SL)

· 1, 2, 3, 4, 5, 6

Language Standards (L)

· 1, 2, 2c, 2d, 4, 4a, 4c, 5c, 5d, 6

	Bends in the Road
	· Reading pattern books by ourselves (just as we did together during shared reading) 
· Using patterns to figure out tricky parts of books

· Using drama to make books come alive; reading with fluency and comprehension
· Seeing “through the pattern” to notice what the book is really about

	Recommended Professional Resource to Guide Instruction
	· “Unit 4: Readers Study Patterns in Big Books and Little Books to Help Us Read and Talk about Books” from A Curricular Plan for the Reading Workshop, Grade K (e-doc)
or. . . 
If you have access, this book will generally address the same teaching points and can be used for this unit:

Bigger Books, Bigger Reading Muscles, Unit 3 from the Units of Study for Teaching Reading, Grade K (* to be used for both December and January units).

	Suggested Mentor Texts
	· Mentor texts in this unit are enlarged texts that all children can see and “read along” where able.  These mentor texts should illustrate predictable patterns and ultimately, how patterns often have a “twist” requiring the use of new strategies.   

	Tips for the Unit
	· “This unit is designed to teach your children to orchestrate sources of information— meaning, syntax, and visual (graphophonic)—to read more conventionally. The overarching plan of the unit is to teach children that they can do the same work you’ve been doing in shared reading in their own books during reading workshop. We often call shared reading texts “big books,” though we really mean this to include songs, poems, charts, and all sorts of texts that the whole class has studied. In this unit, children will be reading little copies of big books” (e-doc, page 56). 
· We especially encourage you to create shared reading texts (specifically patterned books) during interactive writing time.  Each day, the class could write one sentence, such as: We like to play. We like to read. We like to write.  Then when it is a book, the class can read it (on several occasions to promote fluency and automaticity) during shared reading.  To support independent practice, the teacher can create small copies.  
· In the first part of the unit, you’ll encourage children to read as best they can, moving their finger under each word, using the pattern, pictures, familiar words, and initial sounds of words to help if they get tripped up. See page 57 of the e-doc.
· “Remind children that they can get ready to read by looking through the pictures in a book to notice things that repeat (or stay the same), knowing that if something repeats in the pictures, we can predict that it will probably repeat in the words too. You can use mid-workshop teaching points or teaching shares to remind children that before reading, readers can point to and name out loud what they see happening in the pictures to get their minds ready to read the words on the page, knowing that sometimes it’s not the object on the page that changes, it’s the action. For example, there might be the same duck on every page, but on one page the duck is swimming, and on the next it’s diving. Saying the actions aloud will help children predict what the words will say. Remind kids to scan their page both before and after they read it to help anticipate what the page is about and what it will say, as well as confirm or revise their predictions.” See the e-doc, page 58 for more on this first part of the unit. 

·  “While many teachers are tempted to dive right in to teaching how individual words repeat again and again across the pages, we suggest you hold off on that until later in the unit, especially if your children need more support understanding the basics of patterns (as we suspect many will). Instead, consider ways to reinforce children’s understanding of how patterns work and how patterns tend to be attached to a category, or what the book is mostly about.” See the e-doc, page 59 for more on making decisions based on students’ strengths and needs at this stage.
· Now is also the time to teach, explicitly, how high frequency words recognized in isolation can be read in context.

· During reading workshop, you could give a group of children a baggie of some of those high-frequency words written on index cards, and ask them to match the words on the cards to the words in the text. You can also write the words on Post-its and have the children place the Post-its over the words in the text. Children could even tally how many times they find each of these words in the big book. Once they find the word in the text, teach them to read the sentence so that they are practicing reading the word in context.
· You’ll also want to help children transfer what they have been learning about beginning sounds to their independent reading. Help children see that the whole point of learning beginning sounds is to use these sounds to help us read the words in our books!
· After learning to use the predictable patterns in their books, the second part of the unit will then focus on what’s trickier—the parts or words that change. In this part of the unit, you will help children use their understanding of what’s happening on the page, in the illustrations and in the text as a whole to tackle words, phrases and parts that don’t fit the pattern.  As you teach these strategies, you will teach children to draw not only on visual cues, but also semantic (meaning) cues as well.
· The third part of the unit helps children build comprehension and fluency as they practice rereading favorite books with dramatic gestures and voice.  
· The final part of the unit introduces readers to the structure of fiction and nonfiction texts.  For example, with fiction they recognize that events happen in a sequence.  With nonfiction, the information is more “list-like”.

	Classroom Library
	· To prepare for this unit, we encourage you to set up baskets of small copies of any big books, songs, poems, and products of interactive writing that you have shared with your class. Also aim to provide a range of genres—both fiction and nonfiction-- and beginning leveled texts.

	Materials and Resources
	· Read-alouds that inspire rich conversations
· Enlarged poems, songs, or books for shared reading
· Book bins/bags for each partnership or for 2 – 3 partnerships to share with books as described above under Classroom Library.
· Charts related to Reading Workshop minilessons

	Assessment
	· Record notes about students’ thinking.  
· Running Records
· Note students’ emergent reading behaviors on the Emergent Reading Checklist.
· Record notes about students’ demonstration of letter and word knowledge during this unit, using checklists to gather this information.

	Celebrations
	Near the end of the unit, you could gather children around a favorite big book and you might tell them that the last day of the unit will be a special one. For the last few days of the unit, you might recruit volunteers to help videotape each partnership performing one of their favorite big books, songs, or poems. If you decide to go this route, you’ll want to let your children know beforehand. You could show children different ways to perform their books—reading together with their partner, taking turns, adding gestures. Encourage children to practice their chosen book again and again leading up to the videotaping, and the day of the celebration. Then, on the very last day of the unit, instead of a regular reading workshop, you might gather your class at the meeting area and show the video on your classroom whiteboard or television. You could even pop some popcorn to make it that much more memorable and special for kids.
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